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Introduction

USAID DBE3 Relevant Education for Youth

The objective of the Decentralized Basic Education 3 (DBE3) Project, which is funded by
USAID, is to assist the Ministry of National Education and the Ministry of Religious Affairs to
improve the quality and relevance of junior high school education. To achieve this objective,
DBE3 has developed and delivered a teacher training program in six provinces: North
Sumatra, West Java, Banten, Central Java, East Java, and South Sulawesi.

A training module named “Better Teaching and Learning 4” (BTL4) has been developed to
meet this training need. This training module is a continuation of the earlier modules “Better
Teaching and Learning 1, 2 and 3” (BTL1, 2 & 3). This module consists of five sessions. There is
also a Special Unit which is used to training school principals and supervisors.

This module provides an opportunity for participants to identify in-depth the various
problems in delivering BTL in schools. By identifying the problems that have emerged, it is
expected that participants will obtain an overall picture of the problems involved in delivering
BTL and be capable of seeking appropriate ways of resolving them.

Participants are asked to identify and solve problems in a cooperative manner. Activities
undertaken in this cooperative way will form the basis of activities in the districts in order to
enhance the professionalism of teachers, especially through activities at the MGMP.

Some of the solutions to the problems identified in these activities can be found through
discussions in the MGMP, but other solutions need to be tested in the classroom to
determine the appropriateness of the solution. Solutions to problems, whether they are
produced through discussions or testing, need to be applied and practiced.

This module uses an adult and teacher learning approach. The interactive learning methods
used in this module are not only to motivate participants in training, but also to model the
various methods that can be used by the teacher in class. The training environment which can
stimulate participants is also intended to deliver a message that this kind of environment is
expected to be developed later in school.

All of the sessions in this module, as well as the Special Unit, use a simple framework known
as ICARE. This approach covers five key elements in learning experiences: Introduction,
Connection, Application, Reflection, and Extension. The use of the ICARE framework is
intended to ensure that participants have an opportunity to apply what they have studied.
This approach is only used during training. The learning approach followed by the teacher in
the classroom does not have to use this approach.
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Finally, successfully enhancing the quality of education is necessary at all levels with the idea
“Today has to be better than yesterday”, “The courage to attempt something new without
being worried about making mistakes”, and “Implementing ideas without waiting for a lead from
others”.

ii
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BTL4  TRAINING SCHEDULE –
TRAINING DISTRICTAL FACILITATORS

NotesTime Topic/Activity

Day 1

Opening and Introduction

Explanation of the Program Over 5 Sessions

SESSION 1: Identifying and Solving Learning Problems

Lunch Break

SESSION 2: Developing Lesson Plans

Re-analyzing or Revising Lesson Plans

Simulation of Lesson Plans and Improving Lesson Plans

08.00 – 08.45

08.45 – 09.00

09.00 – 12.00

12.00 – 13.00

13.00 – 14.30

14.30 – 17.00

45’

15’

180’

60’

90’

150’

iv

SESSION 3: Teaching Practice I, Reflection, and
Improving Lesson Plans

Teaching Practice I

Reflection on and Improving Lesson Plans

Lunch Break

Improving Lesson Plans (continued) and Presentation of Results

07.00 – 10.30

10.30 – 12.00

12.00 – 13.30

13.30 – 16.00

210’

90’

90’

150’

SESSION 4:  Teaching Practice II

SESSION 5:  Reflection on Teaching Practice II and
Preparation of the MGMP Program (follow up plans)

Lunch

General Discussion on Training including:·
• Reading training material
• Discussing the training schedule and delivery in the

districts

Close

07.00 – 10.30

10.30 – 12.30

12.30 – 13.30

13.30 – 15.00

15.00

210’

120’

60’

90’

Day 2

Day 3
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iv

BTL4  TRAINING SCHEDULE VIA THE MGMP

Time Topic/Activity

Session 1

30’

180’

120’

120’08.00 – 10.00

08.00 – 08.45

08.45 – 09.00

Session 2

Session 3

Session 4

Session 5

08.00 – 09.30

09.30 – 12.00

08.00 – 10.00

10.00 – 12.00

90’

150’

120’

120’

Identifying and Solving Problems

Explanation of the Program Over 5 Sessions

Identifying and Solving Learning Problems

Developing Lesson Plans

Re-analyzing or Revising Lesson Plans

Simulation of Lesson Plans and Improving Lesson Plans

Teaching Practice I, Reflection, and Improving Lesson Plans

Teaching Practice I

Reflection and Improving Lesson Plans

Teaching Practice II

Teaching Practice II

Undertaken in the school of each respective teacher. The schedule is
adapted to the school’s schedule.  The teacher should be mentored by the
facilitator.

Reflection on Teaching Practice II and Preparation of the
MGMP Program (follow up plans)

Reflection on Teaching Practice II (at the MGMP meeting) Preparation
of the MGMP Program (follow up plans)
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  Introduction

BTL training has been conducted in stages in various DBE3 partner districts. As a follow-up to
this training, teachers from partner schools have implemeneted this BTL program in their own
classrooms. Many teachers have already seen an improvement in the learning processes and
outcomes after applying the BTL training. However, many teachers have also experienced
problems in implementing BTL in school.

This module provides participants with an opportunity to identify in-depth the various
problems that have arisen in implementing BTL in school. By identifying the problems,
participants are expected to obtain an overall picture of the problems in implementing BTL
and find appropriate solutions.

Participants are asked to work together in identifying and solving problems. Activities done in
this cooperative spirit will form the basis for developing activities in the districts to enhance
the professionalism of teachers, for example, MGMP activities.

Some of the solutions to the problems identified in these activities can be found through
discussions in the MGMP, but other solutions need to be tested in the classroom to
determine for certain their appropriateness. Solutions to problems, whether they are
produced through discussions or testing, need to be applied and practiced.

After identifying the problems and their solutions, participants will prepare Lesson Plans or
revise existing Lesson Plans while paying attention to these possible problems and their
solutions so that teaching and learning improves. These lesson plans will then be tried out in
class, their implementation observed, they will then be improved and then re-tested in class
and improved for a final time. Overall, the training activities to enhance the quality of learning
through this MGMP activity consist of five sessions:

Session 1: Identifying and Solving Learning Problems;
Session 2: Developing the Lesson Plans;
Session 3: Teaching Practice I, Reflection, and Improving Lesson Plans;
Session 4: Teaching Practice II; and
Session 5: Reflection on Teaching Practice II and Preparation of the MGMP Program (follow up
plans).

Although this module addresses several problems that are cross-cutting, identifying and
solving problems will be undertaken in each subject area. After finding the problems in
implementing BTL, participants should share them in order to identify the similarities and/or

v
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differences in the problems identified in each subject. It needs to be understood, however,
that this module is not intended to solve all learning problems.

 Objectives

On completion of this training, participants are expected to be able to:
• identify learning problems and their solutions;
• prepare a lesson plan, considering possible problems and their solutions; and

plan MGMP activities.

  Key Questions

• What problems have arisen in implementing BTL in school?
• How to solve problems that have arisen in implementing BTL in school?
• How to develop lesson plans taking into account the possible problems and their

solutions?
• How to plan MGMP activities?

  General Guidance

• Participants are split into their subject groups except during the plenary sessions. Each
subject group is divided into subgroups of 4-5 people.

• Sufficient time should be allocated to the problem-identification activity for participants
to reflect again on their own learning experiences. The facilitator needs to recap the
previous BTL units, help the participants and monitor progress in identifying problems.

• The problem-solving activity should provide sufficient time for participants to find several
alternative solutions and select the one that is most appropriate.

  Materials and Resources

• Presentation of BTL units, identification and solution of problems
• Participant Handout 1.1: Identifying problems in implementing BTL.

vi
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• Participant Handout 1.2: Examples of problems in implementing BTL.
• Participant Handout 1.3: Examples of solutions to problems in implementing BTL.
• Participant Handout 1.4: Solving problems in the implementation of BTL.
• Participant Handout 2.1a: Formulating a Sample Action – Social Studies.
• Participant Handout 2.1b: Formulating a Sample Action – Mathematics.
• Participant Handout 2.1c: Formulating a Sample Action – English.
• Participant Handout 2.1d: Formulating a Sample Action – Science
• Participant Handout 2.1e: Formulating a Sample Action – Bahasa Indonesia
• Participant Handout 2.2: Learning Observation Sheet
• Participant Handout 5a: MGMP Sample Activity
• Participant Handout 5b.1: MGMP Activity Plan (example)
• Participant Handout 5b.2: MGMP Activity Plan (blank format)
• Lesson Plans
• Equipment, material and learning resources that will be used in the teaching practice.
• Flipchart paper, markers, ballpoint pens, note paper, adhesive tape, glue and scissors.

   Time

This module has been planned for delivery in: (i) Facilitator Training  (ToT), and (ii) the MGMP.
The Facilitator Training (ToT) activity will be completed in 3 days, while the MGMP activity is
divided into 5 parts or sessions which can be undertaken over one month or longer.
Twenty hours (1,200 minutes) is needed to deliver training using this module for the
facilitator training as follows:

The time for delivery at the MGMP has to be adapted to the time allocation for MGMP
activities, so not all activities undertaken in the ToT are done in the MGMP. Session details in
the MGMP activities are as follows:

1. Identifying and Solving Learning Problems
2. Developing the Lesson plan (lesson plan)
3. Teaching Practice I, Reflection, and Improving the lesson plan
4. Teaching Practice II
5. Reflection on Teaching Practice II and Preparation of the

MGMP Program (follow up plans)

180’ =
240’ =
450’ =
210’ =
120’ =

3 hours
4 hours
7.5 hours
3.5 hours
2 hours

TOTAL       1.200’ =     20 hours
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Session 1. Identifying and Solving Learning Problems
Session 2. Developing the Lesson plan (lesson plan)
Session 3. Teaching Practice I, Reflection, and Improving the

lesson plan
Session 4. Teaching Practice II (in each teacher’s respective school)
Session 5. Reflection on Teaching Practice II and Preparation of

the MGMP Program (follow up plans).

180’ =
240’ =
240’ =

120’ =
120’ =

3 hours
4 hours
4 hours

2 hours
2 hours

TOTAL         900’ =    15 hours

  ICT

The following ICT equipment should be provided, however, if it is not provided at the training
venue, the facilitator can replace it with an OHP or flipchart.
• LCD projector
• Desktop computer or laptop
• LCD projector screen

Explanation of the Implementation Program Over 5 Sessions

The facilitator explains the program over 5 sessions:

1. Identifying and Solving Learning Problems;
2. Developing Lesson PlanS;
3. Teaching Practice I, Reflection, and Improving the Lesson Plans;
4. Teaching Practice II; and
5. Reflection and MGMP Follow-up Plan

viii
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  Summary of  Activities

SESSION I SESSION 2 SESSION 3 SESSION 4 SESSION 5

Introduction
(15 minutes)

• Background
• Session

Objectives
• Key questions
• Activity steps

Connection
(60 minutes)

Discussing and
identifying problems in
implementing BTL.

Application 1:
(105 minutes)

Identifying and Solving
Learning Problems

Application 2:
(240 minutes)

Developing Lesson
Plans and Teaching
Simulation

Application 3:
(ToT: 450 minutes)

(MGMP: 240 minutes)

Teaching Practice I in
groups, Reflection,
and Improving Lesson
Plans

Application 4:
(ToT: 210 minutes)

(MGMP: 120 minutes)

Teaching Practice II
(in the MGMP of
each respective
school)

Application 5:
(110 minutes)

Reflection on
Teaching Practice II
and Preparation of
the MGMP Program
(follow up plans).

Reflection:
(10 minutes)

Checking the aims of
sessions 1-5;
identifying issues that
are not clear.

Extension

Identifying other
problems and
solutions, Planning
other Lesson Plans
in the MGMP.

ix
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General Explanation of BTL4 Program

x
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SESSION 1 - Identifying and Solving Learning Problems

  Detailed Description of Activities

  Introduction (10 minutes) – Subject Group in Plenary

(Before starting, the participants should be seated by subject, +5 people per table. Several
adjoining tables = subject group).
(1) The facilitator delivers background information on the need to identify and solve

problems in implementing BTL.
(2) The facilitator explains the objectives and outcomes to be achieved in this session.
(3) The facilitator delivers the key questions that have to be answered after this session is

completed.
(4) The facilitator explains the activity steps.

 Connection (60 minutes)

(1) The facilitator presents the slide on previous BTL units to remind the participants (5
minutes).

(2) The facilitator distributes Handout 1.1 and asks the participants to join in pairs or threes
to identify and discuss the problems they have found in implementing the BTL units.
Each pair identifies the problems in delivering any three BTL units (10 minutes).

(3) The participants work in groups of one whole table to identify and discuss the problems
experienced in implementing this BTL material. The identification can take the form of a
compilation of the outcomes of the paired work, without the need for re-writing). (15
minutes)/ Subject participants are divided into 3–4 groups and given Handout 1.1).

(4) Participants exchange the results of their discussion with other groups (by subject), and
comment on them. Comments are focused on:
• Whether the problem is clear
• Whether this problem is a problem of application/action in class or a problem of the

teacher’s preparation?

SESSION 1
Identifying and

Solving Learning Problems



USAID DBE3 Relevant Education for Youth4

Better Teaching and Learning 4
Enhancing the Quality of Learning Through the Subject Teachers’ Working Group (MGMP)

Note for Facilitator :

Sample application problem: Not all students are active in the group work;

Sample ‘preparation’ problem: The teacher still has difficulty in planning a
challenging work sheet.

For now we will focus on the application problem.
1.1

When the results of the work are being exchanged and reviewed, there may be a need
to appoint a representative of each group for an explanation if necessary.

(10 minutes/Exchanged 2 times/Comments written on post-it notes).

(1) The facilitator shows the slide on the BTL application problems in school that are
frequently found, such as those in Handout 1.2. (5 minutes/Participants receive Handout
1.2)

(2) Participants are asked to read Handout 1.2 and make a tick (–’) if they find a problem
similar to those found in their classes or a cross (X) if they have not found such a
problem in their classes (15 minutes/in groups/followed by discussion).

Note for Facilitator :

Sample application problem: Not all students are active in the group work;

Sample ‘preparation’ problem: The teacher still has difficulty in planning a
challenging work sheet.

For now we will focus on the application problem.
1.2

  Application 1: Identifying and Solving Learning Problems (100’)

(1) The facilitator shows the slide on the examples of solutions to problems like the ones
shown in Handout 1.3 (10 minutes/Participants receive Handout 1.3).

(2) The facilitator asks participants to do the following things:

a. Each group selects one problem from Handout 1.2 or one that they identified in
Handout 1.1.

b. The group members individually write down the possible causes and alternative
solutions to the problem using Handout 1.4 (10 minutes)

c. They then discuss the possible causes of and alternative solutions to the problems
of delivering BTL and write them down in Handout 1.4 (20 minutes).
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SESSION 1 - Identifying and Solving Learning Problems

d. They choose the “best” alternative solution to the problem by putting a star against
this alternative (10 minutes).

Note for Facilitator :

The criteria that can be used to determine the “best” alternative solution to
the problem are:

• Easy to implement:
• Appropriate to the problem
• Involves the students in active learning.

1.3

(1) After the participants have found the “best” alternative solution, the facilitator asks the
participants to write up the results of their discussions (identification, cause and
solution) on flipchart paper (10 minutes).

(2) The facilitator asks participants to circulate the results of their work to other groups
within their subject group and invites comments from these other groups (35 minutes/3
rounds).
The comments should be guided by the following questions:
(a) Is the problem clear?
(b) Is the solution to the problem logical?

(3) The facilitator informs the participants that in the following session (in subject groups
rather than a plenary) they will use the results of their identification of the problems and
their solutions to develop a Lesson Plan that accommodates the solutions to the
problems (5 minutes).
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  Participant Handout 1.1

Identifying Problems in Implementing BTL

1. CURRICULUM
ANALYSIS

a.
b.
c.
d.
a.
b.
c.
d.
a.
b.
c.
d.
a.
b.
c.
d.

ASPECT PROBLEMS IN IMPLEMENTATION

2. PROBLEM
SOLVING

3. COOPERATIVE
LEARNING

4. QUESTIONING
AND
WORKSHEETS
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  Participant Handout 1.1

Identifying Problems in Implementing BTL (continued)

5. LEARNING
MEDIA

a.
b.
c.
d.
a.
b.
c.
d.
a.
b.
c.
d.
a.
b.
c.
d.

ASPECT PROBLEMS IN IMPLEMENTATION

6. STUDENT
WORK

7. ASSESSMENT

8. ...................
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  Participant Handout 1.2

Examples of Problems in Implementing BTL

CURRICULUM
ANALYSIS

a.
b.

c.
d.
e.
a.
b.

c.
d.
a.
b.
c.
d.
e.
f.
g.

PROBLEM
SOLVING

COOPERATIVE
LEARNING

QUESTIONING
AND

WORKSHEETS

The teacher has difficulty in grouping relevant basic competencies
The teacher has difficulty in determining the theme that will provide the umbrella for a
group of basic competencies
The teacher has difficulty in developing learning ideas
The teacher has difficulty in understanding the basic competencies
The teacher has difficulty in determining the indicators for achieving the basic competencies
The teacher has difficulty in developing tasks that trains students in problem solving
The teacher has difficulty in designing high level questions that lead to the solution to the
problem
The teacher has difficulty in planning problem-solving tasks that are relevant to the students
The teacher has difficulty in guiding students in completing problem-solving tasks
Not all members of the group participate actively
The teacher has difficulty in developing tasks that are consistent with group learning
The teacher has difficulty in mentoring the groups during discussions
Several students have not yet produced good reports/work
The teacher has difficulty in effectively and efficiently monitoring the results of group work
Students are not working cooperatively although the teacher has asked them to
Students cannot undertake the task correctly
The teacher has difficulty in formulating high level questions
The teacher has difficulty in asking high level questions in the lesson
The teacher has difficulty in designing questions to support students critical thinking
The teacher has difficulty in responding to the students' answers to the high level questions
Students are not able to answer the high level questions

a.
b.
c.
d.
e.

ASPECT PROBLEMS IN IMPLEMENTATION NOTES
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  Participant Handout 1.2

Examples of Problems in Implementing BTL (continued)

LEARNING
MEDIA

a.
b.
c.

d.
e.

a.

b.

c.
d.

a.
b.
c.
d.

STUDENT
WORK

ASSESSMENT

The choice of learning media is not effective in achieving the learning objectives
The media used are not compatible with the basic competencies and competency standards
The use of the media is still dominated by the teacher, rather than being used by the
students
The media used are not varied and confined to existing media
The media used are too simple/do not encourage students to think critically

The teacher has difficulty in determining the criteria for displaying students work without
sacrificing the children’s motivation
Displays in some classes are not yet arranged in a way that enhances the classroom and
school environments
The teacher has difficulty in choosing what and where to display
There is inadequate use of student work as learning media

The teacher has difficulty in determining what aspects to assess and the criteria
The teacher has difficulty in grading competencies in the assessment rubric
The teacher has difficulty in developing indicators
The teacher has difficulty in following up the results of the assessment of the students’
work

ASPECT PROBLEMS IN IMPLEMENTATION NOTES
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  Participant Handout 1.3

Examples of Solutions to Problems in Implementing BTL

COOPERATIVE
LEARNING

LEARNING
MEDIA

PROBLEMS IN
IMPLEMENTATION

Reduce the number of group
members (students)
Use individual work or paired tasks
and form groups later
Complete the task individually

Plan the composition of group
membership so it is compatible with
learning objectives
Use equipment in the class in a way
that makes access easier in working
cooperatively
Replicate the media from inexpensive/
secondhand materials
Do group work in parallel on the
same competency standards
Prepare worksheets that require the
students to work in groups
Change the learning scenario to make
students work in groups

POSSIBLE
CAUSES

ALTERNATIVE SOLUTIONS
TO THE PROBLEMASPECT

Too many students in the
group

Type of task (for example
writing stories) is not
appropriate for group work
Composition of group
membership is not
appropriate
The furniture arrangement
does not encourage group
work
Limited number of learning
media

The activities designed by the
teacher do not require
students to work in groups

Students are not active in
the group work

The use of media is still
dominated by the teacher,
rather than the student for
learning
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  Participant Handout 1.4

Solving Problems in the Application of BTL

WORKING
COOPERATIVELY

PROBLEMS IN
IMPLEMENTATION

• Reduce the number of group
members (students)

• Use individual work or paired
tasks and form groups later

POSSIBLE
CAUSES

ALTERNATIVE SOLUTIONS
TO THE PROBLEMASPECT

Too many students in the
group

a. Students not active in
the group work.

b.

c.

a.

b.

c.

d.

a.

b.

c.

d.
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Presentation of Session 1
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SESSION 1 - Identifying and Solving Learning Problems
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SESSION 2 : Developing Lesson Plans

  Application 2: (240 minutes - in subject groups, not plenary)

Activity 1: Re-analyzing or Planning the lesson plan (120 minutes)

(1) The facilitator recaps the problems and solutions that were identified in Handout 1.4  (5
minutes);

(2) Participants take note of the examples of solutions to problems in Handouts 2.1a, 2.1b,
2.1c, 2.1d, or 2.1e according to their subject. (20 minutes).

(3) Each group (5 people) chooses a lesson plan (that they brought with them) that will be
prepared and practiced in school (select a lesson plan for Class VII or Class VIII; not
Class IX); (5 minutes)

or

the group prepares a new lesson plan while taking into axccount possible problems and
their solution, as in Handouts 1.3 and 2.1a/2.1b/2.1c/2.1d/2.1e;

(4) The group discusses the lesson plan that they selected, especially from the perspective
of:
• Whether the steps in the lesson plan includes solutions to problems that will

potentially emerge, like those identified in Handout 1.4. (20 minutes)
(5) The group completes the lesson plan with media, worksheets, as well as equipment and

materials for the simulation and teaching practice (70 minutes)
Emphasize to the participants that they should plan a low-cost lesson.

Activity 2: Simulation of lesson plan (120 minutes)

(1) Each group simulates the teaching of the lesson plan that has been improved/developed
(20 minutes per 5 person group). During this simulation, one member of the group acts
as the teacher, while other members act as observers. The groups that are not doing the
simulation are the students. Observers use Handout 2.2 (the lesson plan must be
simulated, not just read out step by step)

(2) Participants discuss the outcomes of the simulation in a constructive way. The 'model
teacher' should be given the opportunity first to make a self-reflection, followed by
comments from other participants. The facilitator gives input to improve the lesson plans
(15 minutes).

SESSION 2
Developing Lesson Plans
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Note for Facilitator

The 'Model teacher' and his/her team should be reminded to record all input
from other participants to improve the lesson plan.

2.1

(3) After the simulation, each group improves their lesson plans based on input from other
participants (45 minutes).

(4) The facilitator reminds participants that this lesson plan is a joint plan because it is
prepared together. For that reason, is has to be implemented together (Show the
Powerpoint).

(5) The facilitator explains the technical aspects of the Teaching Practice I (See separate
Powerpoint).
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SESSION 2 : Developing Lesson Plans

  Participant Handout 2.1a

Example of an Action Plan - Social Studies

Problem: The teacher is able to pose high order questions, but the students are not capable
of answering them.

Suspected causes:
1. The information which students have is not yet sufficient to answer the high order

questions
2. Students do not understand the questions they were given
3. Students are afraid to answer because they are worried about making a mistake

Solution to the problem: The teacher provides additional information and poses questions
in stages from a low to a higher level so students are able to answer advanced questions.

Teacher’s action
in the lesson

Possible
student
reaction

Teacher's response to the
student's reaction

Teacher’s
action in the

lesson

The teacher uses the
advanced question:
“Why does the
presence of the
modern market
(supermarket/
hypermarket/
minimarket)
marginalize traditional
markets in urban
areas?”

Students
remain quiet,
do not
answer

Students
answer that
they do not
know.

Students
answer but
incorrectly

The teacher reminds students of those
factors that cause consumers to prefer
shopping in modern markets rather than
traditional ones.

The teacher provides additional
information on the characteristics of and
differences between traditional and modern
markets, the development of traditional and
modern markets, and the factors that cause
consumers to choose modern markets over
traditional markets.

The teacher changes the questioning
strategy by providing questions in phases,
from low-level to high-level thinking, for
example:
• What is the difference between a

modern market and a traditional
market?

• How have traditional and modern
markets developed over the past 10
years?

• What factors cause consumers to prefer
modern markets over traditional
markets?

Assessment of
success is
determined by
whether the
student is able to
explain that the
modern market
can marginalize
the traditional
market because
consumers
consider the
modern market
more interesting,
more
comfortable, easy
to reach and
strategically
located.
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  Participant Handout 2.1b

Example of an Action Plan - Mathematics

Problem: The teacher is able to pose high order questions, but the students are not capable
of answering them.

Suspected causes:
1. The information which students have is not yet sufficient to answer the high order questions
2. Students have difficulty in thinking critically

Solution to the problem: Provide guidelines and guidance so students have the ability to
answer the high order questions.

Teacher’s action
in the lesson

Possible student
reaction

Teacher's response to the student's
reaction

Teacher’s
action in

the lesson

The teacher
draws a triangle
with a base that
is the same as
the base of a
parallelogram and
whose other
corner is on the
side that is
parallel to the
base. The teacher
then asks "What
do you know
about the area of
a triangle
compared with
the area of a
parallelogram?"

Students remain
quiet, do not
answer.

Students answer that
they do not know.

Students answer
that the area of a
triangle is 1/2 of the
area of a
parallelogram, but
can not provide a
reason.

The teacher asks students to work in pairs
to try to calculate the area. After finding
the area, the teacher asks what is similar
between these two shapes and asks them
to continue.

The teacher asks students to calculate the
area of a triangle and parallelogram, what
is similar between the two shapes and so
forth.

The teacher asks "What might be the
reason? Do not be scared of making a
mistake." Alternatively, the teacher
provides a specific reason and asks
students to provide a response as to
whether their reason is the same or not.

Assessment is
done by
determining
"whether
students are
able to find
the
relationship
that a triangle
is half the
area of a
parallelogram".

The teacher writes up the area of a
triangle and a parallelogram on the white/
blackboard, describe these two shapes,
asks about the area and height, and
compares the area of the two shapes.

The teacher asks students to present their
thoughts to other students.

Students answer that
the area of a triangle
is 1/2 of the area of
a parallelogram, but
can not provide a
reason.

Students answer
that the area of a
triangle is 1/2 of the
area of a
parallelogram, but
can not provide a
reason.
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  Participant Handout 2.1c

Example of an Action Plan - English

Problem: The teacher sets a cooperative task but the students do not undertake it
cooperatively.

Suspected causes:
1. Students do not understand how to address the task
2. Some members of the group dominate with other students being passive participants
3. Students are still confused about how to complete the task together
4. Students who have completed working on the task do not know what to do next

Solution to the problem: The teacher provides whatever guidance is needed for the group
work.

Teacher’s action
in the lesson

Possible student
reaction

Teacher's response to the
student's reaction

Teacher’s
action in the

lesson

The teacher asks
students to
produce a
descriptive essay.

Most groups do not
immediately do the
tasks, because they
were not paying
attention to the
teacher.

Some groups are
confused, and do not
know what they have
to do to complete the
task.

Several groups are
dominated by one
student.

The teacher focuses the students'
attention first, and repeats the
instruction in a louder voice.

The teacher works closely with and
guides the students with guiding
questions.

The teacher attempts to involve each
student by asking them to start by
determining the noun phrases,
developing these into sentences and,
finally, arrange them into a simple
text.

Assessment is
done by
determining
whether
students are
able to
identify the
physical
characteristics
of someone
they know/
describe
someone in
groups by
making a
noun phrase
list and
developing
this into
sentences.The teacher works closely with the

groups and asks questions that
encourage the students to consider
spelling, grammar, and add other
aspects of the writing.

Some groups are no
longer working on the
task.

The teacher sets
the task for
students to work
in groups to
identify the
physical
characteristics of
someone they
know / describe
someone.
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Problem: Students can not undertake the practice tasks correctly.

Suspected causes:
1. Students do not understand the steps in the practice guidelines properly
2. Students do not understand the variables that influence the data obtained so the

conclusions are incorrect

Solution to the problem: Guide the students in undertaking the practice step-by-step so
they find the mistakes themselves.

  Participant Handout 2.1d

Example of an Action Plan - Science

Teacher’s action
in the lesson

Possible student
reaction

Teacher's response to the student's
reaction

Teacher’s
action in

the lesson

The teacher sets
students the task
in groups to
measure the
period of
oscillation with
different lengths
of pendulum with
the same number
of oscillations (for
example 10
oscillations) and
measure the time
needed to
determine the
effect of the
length of the
pendulum on the
oscillation period.

The students
measure the
oscillation  by
holding the top of
the pendulum using
their hand.

Students count the
number of
oscillations over a
certain time (for
example counting
the number of
oscillations in 30
seconds). This
method is incorrect
because it will
create difficulties in
analyzing the data.

• The teacher asks students to pay
attention to what happens if their hand
holds the top of the pendulum. It
appears that the hand follows the
movement of the pendulum because of
the influence of the pendulum (this
method is incorrect).

• The teacher discusses with students
how to ensire that the top of the
pendulum remains static.

• The teacher asks students to compare
which is more accurate: counting the
time taken by 10 oscillations or
counting the number of oscillations
over a defined period (for example 5
seconds). Counting the number of
oscillations over a certain time period
will make it difficult to determine the
number of oscillations over that time.

• The teacher asks students to decide
themselves the accurate method based
on the outcome of the discussion with
the teacher.

Assessment is
done by
determining
"whether
students are
able to find
the
relationship
that a
triangle is
half the area
of a
parallelogram".

• The teacher asks students to compare
what happens if the pendulum is moved
by swinging the pendulum and without
swinging the pendulum (by just
releasing the pendulum) from the same
height. The time taken will vary so the
data will be inaccurate.

• The teacher asks students to decide
which method of swinging the
pendulum in correct.

Students answer
that the area of a
triangle is 1/2 of
the area of a
parallelogram, but
can not provide a
reason.
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  Participant Handout 2.1e

Example of an Action Plan - Bahasa Indonesia

Problem:  The teacher asks students to work in groups, however not all are active.

Suspected causes:
1. There is a student in one group who is dominant, so other students are silent
2. Students do not yet understand the tasks that has to be done in their groups

Solution to the problem: The teacher provides intensive mentoring to the groups that
have not been able to work actively.

Teacher’s
action in the

lesson

Possible student
reaction

Teacher's response to the
student's reaction

Teacher’s
action in
the lesson

The teacher
distributes the
worksheets to be
completed in
groups with the
question "Identify
the language
characteristics of
the three sample
posters on the
worksheet below."

Completion of the
worksheet is dominated
by 1-2 students, while
other students remain
silent.

There are students in
certain groups who
appear nervous and do
not contribute to the
group.

1. The teacher asks all group
members to work actively in their
group.

2. The teacher assigns the students
roles in the group (leader,
secretary, and group
spokesperson).

3. The teacher visits this group and
asks what happened, whether they
understand the question assigned
and assists them to answer the
question/task.

The teacher approaches the group
and asks the students who are
nervous about two possible causes:
If students do not understand this
question/task, the teacher poses
'leading' questions.

• Observe the special characteristics
of the language of the sample
poster based on its purpose

• Data on the characteristics of the
language (an appeal, prohibition,
information)

If the reason is that a student is not
compatible with the group and the
teacher agrees, then this student is
moved to another group.

Assessment is
done by
observing
student
participation
in the group
and the
quality of the
ideas they
contribute in
the group.

Assessment is
done by
observing the
students'
answers to the
task assigned
on the
worksheet.
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  Participant Handout 2.2

Learning Observation Sheet

Teacher activity
(referred from

lesson plan) Student reaction Teacher response

Finding
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Presentation for Session 2
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SESSION 2 : Developing Lesson Plans

Presentation of Session 2 (continued)



SESSION 3

Teaching Practice I, Reflection,
and Improving the Lesson Plan
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SESSION 3 : Teaching Practice I, Reflection, and Improving the Lesson Plan

  Application 3: (ToT: 450 minutes / MGMP: 240 minutes)

Activity 1: Teaching Practice in Class
(120' + 90' travel time to school only in the ToT )

(1) Participants undertake the teaching practice in school (in a real class).
(The teaching practice is done by one person as the model teacher and other members
of the group as observers. The observers may assist the model teacher during the lesson)

(2) The observers observe the lesson using the observation sheet (Handout 2.2).

Activity 2: Identifying Other Alternative Media (30 minutes)

(1) The facilitator asks each pair of participants to identify other alternative media to those
that were identified in Handout 2b.2 and describe the use of these media in lessons in
order to make students learn actively. Write up the results in Handout 2b.3: Other
Alternative Learning Media.

(2) Use Supplementary Information 2b.6: the facilitator emphasizes Points to take Note of in
Developing and Using Learning Media.

SESSION 3
Teaching Practice I, Reflection, and

Improving the Lesson Plan

3.1

Note for Facilitator

" If there are 15 people per subject, then teaching practice I needs 3 classes.
So, there will be a total of 15 classes for 5 subjects (Science, Social Studies,
Mathematics, Bahasa Indonesia, and English);

" The teachers from the schools where the teaching practice is taking place
should be invited to observe the lessons using the observation sheet
(Handout 2.2). The teachers should bring the notes of their observation to
the reflection forum;

" At the end of the lesson, students are directed to write up their reflections.
The results of the students' reflections are brought to the reflection forum
on the teaching practice;

" Some of the students' work is taken for the reflection; and

" The reflection on teaching practice I takes place in the practice school and
is continued at the training venue (if necessary).
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Activity 2: Reflection on Teaching Practice I and Improving the Lesson Plans (120
minutes)

(1) The facilitator explains the guidelines for the reflection as follows:
(a) What were the problems we wished to solve?
(b) What were the plans for resolving the problem that were agreed by the group?
(c) What is your opinion about the implementation of this plan?
(d) Were the problems resolved?
(e) Did any new problems emerge?
(f) What else will needs to be improved for the future?

(These same questions will also be used for the later reflection on teaching practice 2)

(2) Training participants in the same subject group, gather together with members of the
teaching practice team to undertake a guided reflection on the above questions using the
notes from their observation of the lesson, student reflections, and outcomes of the
student work.

The reflection on teaching practice 1 should be done using the following steps:

(1) The lesson plan, work results, student reflection, and the teachers' observation notes are
put on display. Participants are asked to circulate round the room to study these displays.

(2) The model teacher presents his/her experience of the practice covering what was and
was not achieved.

(3) The observers provides comments on the lesson (not about the model teacher but
about the strengths and weaknesses of the activities) based on the results of their
observation and provide concrete suggestions for improving the lesson plan.

(4) Participants improve the lesson plan used in Teaching Practice I based on input provided.

Activity 3: Presentation on Improving the Lesson Plan– Round II (120 minutes)
– only for the ToT

(1) Each lesson plan is presented for 20 minutes and followed-up with comments
and discussion for 15 minutes. Discussion focuses on improvements made and
the reasons.

(2) After the presentation and discussion, improvements are made to the lesson plan
based on input from participants (25 minutes).

(3) During the Teaching Practice II, each group (5-6 people) is divided into small
groups (2-3 people). For this reason, each small group needs to prepare material
needed for the Teaching Practice II.
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Note for Facilitator

• The facilitator needs to stress to participants that the reason for splitting
the large group into small groups is to develop their autonomy as well as
their ability to work together in overcoming problems. This is consistent
with the reality that teachers work in groups in the MGMP and then
work individually when they return to their respective schools.

3.2
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Presentation of Session 3
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SESSION 3 : Teaching Practice I, Reflection, and Improving the Lesson Plan



SESSION 4

Teaching Practice II
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SESSION 4 : Teaching Practice II

  Application 4: (120' + 90 minutes traveling time only in the ToT)

(1) Participants undertake the teaching practice for the second time in school (in a real
class) using their revised lesson plans. One teacher acts as the model teacher and other
teachers as observers. The class teacher from the school, where the practice is taking
place, is involved as an observer.

(2) Observers use the observation sheet found in Handout 2.2 to observe the lesson.

SESSION 4
Teaching Practice II

Note for Facilitator

• Improvements to the lesson plan from the revisions to Teaching Practice I
form the focus of attention for the practitioners as well as the observers
in Teaching Practice II.

• Teaching Practice II does not have to take place in the same school as the
first practice, however, it has to be in a class of the same level as in
Teaching Practice I.

• The model teacher for Teaching Practice II should not be the same model
teacher from Practice I.

• Because there are twice the number of practice groups, the number of
practice classes needed for Teaching Practice II is twice the number used
for Teaching Practice I, namely 6 classes per subject (a total of 30 classes)
in a class at the same level as that used in Teaching Practice I.

• The class teacher should again be invited to observe Teaching Practice II,
using the observation sheet in Handout 2.2.

• At the end of the lesson, ask the students to write up their reflection.
The results of the student reflection are taken to the reflection forum
after the teaching practice.

• All of the students’ work is taken for the reflection.
• After the lesson is concluded, the teacher, principal, and supervisor (if

present) gather with the training participants who have undertaken the
teaching practice to discuss what they observed and provide suggestions
for improvement.

4.1
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Note for implementation at the MGMP

When implementing the program in the MGMP in the district, Teaching Practice II is
done in the each teacher's own school. The timing should be arranged so the
facilitator can attend a number of schools to observe the lessons and provide
feedback to the teacher.
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SESSION 4 : Teaching Practice II

Presentation of Session 4
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SESSION 5

Reflection on Teaching Practice II
and Preparation of the MGMP

Program (follow up plans)
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Preparation of the MGMP Program (Follow up plans)

  Application 5: (120 minutes).

Activity 1: Reflection on Teaching Practice II (Subject groups in plenary - 50 minutes)

(1) The facilitator recaps by presenting the questions from the reflection guidelines like the
reflections from Teaching Practice I, as follows:

(a) What are the problems we wish to solve?
(b) What are the plans for resolving the problems that have been agreed by the group?
(c) What is your opinion about the implementation of this plan?
(d) Were the problems resolved?
(e) Did any new problems emerge?
(f) What else should be improved for the future?

(2) Training participants in the subject group, gather together with members of the teaching
practice team to undertake guided reflection on the above questions based on the notes
of the observation, student reflections, and outcomes of the students work.

The reflection on Teaching Practice II should be done using the following steps:

(1) The lesson plan, students' work, student reflections and the teacher's observation notes
are put on display.

(2) The model teacher presents their feelings about what has been achieved and what has
not yet been achieved as well as how to improve it.

(3) The observers provide comments on the lesson (not about the model teacher but on
the strengths and weaknesses of the activities) based on the results of their observation
and provide concrete suggestions for improving the lesson plan.

SESSION 5
Reflection on Teaching Practice II

and Preparation of the MGMP
Program (follow up plans)

Note: Questions for participants:

• Did participants prepare the lesson plan, conduct the simulation and the
Teaching Practices I and II cooperatively and productively?

• Was the activity to plan and manage the lesson, that was made together,
useful and valuable for the participants?5.1
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• Did the activity of planning and managing the lesson in this way succeed
in guiding the teacher in thinking in a new way about their daily teaching?

• Was the activity of planning and managing the lesson in this way able to
assist in developing knowledge about learning and the student
development?

• Did the activity of planning and managing the lesson in this way succeeed
in attracting the interest of the teachers in school?

• Was the reflective journal prepared by each participant able to support
learning improvement and progress?

• Did all participants of the team feel involved, were they able to obtain
information, take a role and participate in the activity of planning and
managing the lesson?

Activity 2: Preparing the MGMP Follow-up Plan
(Subject group in plenary – 60 minutes)

(1) The facilitator explains the objectives, key questions, steps, and introduces the session on
Preparing the MGMP Program (follow up plans) (5 minutes);

(2) Participants read the sample MGMP activity (Handout 5a) (10 minutes);

(3) Questions and answers (10 minutes);

(4) Participants engage in a discussion (in groups of 5 people – 15 minutes) to formulate an
MGMP program related to solving the following problem: “The less capable student
who does not participate actively in heterogeneous group work”. The
discussion is guided by the questions:

(a) What issues need to be discussed in the MGMP so this problem is resolved?
(b) What series of activities need to be undertaken in the MGMP in order to obtain a

proper solution to this problem?

(5) Based on their answer to the above questions (step 4), participants prepare an MGMP
program by using the format in Handout 5b.2. (15 minutes – the format can be modified
according to need; if it is considered to ‘restrict’ the creativity of participants, there is no
need to distribute Handout 5b.).

(6) Participants exchange and review the results of their work twice (Group A to B, B to C,
then return to A) (5 minutes each);
When analyzing the work output of other groups, the analysis should focus on:

(a) Are the proposed activities in this MGMP an appropriate solution to the problem?
(b) Is the series of proposed activities logical?

(7) The facilitator asks 1 or 2 group representatives to present the results of their group’s
work in front of the class and other participants provide comments; and
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Note for Facilitator:¨

The lack of active involvement of less-able children in the discussion/ group
work may be caused by the following factors, among others:

1. Not understanding the discussion material;
2. Lacking in self-confidence that their opinion will be valued by their

colleagues;
3. The teacher’s assessment is based only on the group output and not on

the individual contributions to these outcomes.

(8) The facilitator provides final comments to reinforce the outcomes presented by the
group or other groups. Comments are guided by the above questions (step 6) among
others.

5.2

  Reflection (10')

(1) The facilitator asks participants whether they now have the ability after undertaking the
series of activities in Sessions 1 - 5 to:

(a) Identify learning problem;
(b) Formulat alternative solutions to the problems;
(c) Plan a lesson that accommodates the solutions to the problem;
(d) Try out the lesson plan;
(e) Analyze the effectiveness of the lesson plan;
(f) Improve the lesson plan in accordance with input from the Teaching Practice; and
(g) Prepare an MGMP program.

(2) The facilitator asks the participants whether there are still issues that they have not
understood.

  Extension

Do the same sort of activities at the MGMP. Pay attention to the quality of the activity.

• Identification of problems and their solutions;
• Making lessons plan that address the problem and use the identified solution;
• Try out the lesson plans in each teacher's class and reflect on the implementation;
• Return to the MGMP, discuss the practical experience, then plan the following

MGMP activity.
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It is expected that the activity steps that form this cycle can address the various problems
that arise in lessons.

  Key Message

The teacher often faces problems when planning and managing their lessons. Problems can be
more easily resolved if there is a will to solve them and this is done jointly. Use the MGMP
forum as a means of resolving problems together.
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  Participant Handout 5a

Sample MGMP ACTIVITY

To solve the problem: "Determining the basis for displaying student work without sacrificing
the motivation of the child."

ACTIVITY 1: DISCUSSION

In small groups (up to 6 people), teachers of the same subject form discussion groups to
discuss the problem that they all face, namely: "Determining the basis for displaying student
work without sacrificing the motivation of the child."
Sample discussion material for MGMP Meeting I.

1. What are various ways of displaying students' work?
2. What is the impact of each of these methods on the child's motivation?
3. How can we observe the impact of applying these criteria in class?
4. What criteria are should be used to display a child's work?

ACTIVITY 2: PREPARING THE LESSON PLAN

1. Prepare a Flowchart of a Lesson Plan
2. Work in groups to prepare the materials for each step
3. Share the results of the group work for agreement
4. Prepare and duplicate the lesson plan
5. Simulate the teaching of the lesson plan amongst colleagues

ACTIVITY 3: TEACHING PRACTICE IN THE MGMP GROUP

1. One person is appointed as the model teacher to teach the lesson in class, the others
act as observers

2. After the lesson plan is improved (in accordance with the outcome of the reflection),
observers are expected to teach the lesson in their own schools with mentoring
assistance from the facilitator

ACTIVITY 4: REFLECTION (Conference After Learning Practice)

1. The model teacher delivers their reflection on the suitability of their plan to the actual
reality

2. The teacher observers comment on the model teacher's reflection and give their own
inputs on any items not covered by the model teacher.

3. In turn, they think about the causes of any problems and alternative solutions
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  Participant Handout 5b.1

MGMP ACTIVITY PLAN

Problem to be
solved in the

MGMP

Determine the basis
for displaying
student work,
without sacrificing
the students’
motivation

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Month ........ Month ........Month ........ Month ........ Month ........ Month ........
No MGMP Activity

1. Discuss the
causes of the
problems and
prepare a lesson
plan to address
the problems

2. Try the lesson
plan in class;
Conference/
Reflection and
Improving the
lesson plan

3. Practice 2, and
Conference/
Reflection

Respond to the
students’ questions/
opinions/ comments
that encourage
students to think
critically

1

2

3

4
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 (Follow

 up plans)

  Participant Handout 5b.2

MGMP ACTIVITY PLAN

Problem to be
solved in the

MGMP 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Month ........ Month ........Month ........ Month ........ Month ........ Month ........
No MGMP Activity

1

2

3

4

5
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